Currently, teachers of deaf and hard of hearing
students range considerably in their use of
fingerspelling with their students. In general,
many teachers are underutilizing fingerspelling
as a tool to enhance reading skills. Our data
shows that fingerspelling can be used in
reading, much like phonological awareness is
used with hearing children. Research clearly
shows that hearing children need to learn to
break words down into individual sounds and
learn to connect speech sounds to graphemes.
Our approach is somewhat similar in that we
use fingerspelling to help a child develop

an understanding of a printed word as both
individual letters and patterns. For example,
the words "make”™ and “take” can be divided
iNto segments with a unique first letter and

a common rime “ake.” We call these the
sublexical units of the word.



RESULTS FROM A FOCUSED STUDY
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Research has shown that there is a strong Our research findings show that
relationship between fingerspelling and fingerspelling is highly related to literacy
recognition of printed English words for deaf and hard of hearing children.
(Schick, Lederberg, & Webb, 2014).




FINGERSPELLING: THE BRIDGE TO
READING COMPREHENSION
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Thank You to All Participating Schools We extend our gratitude to all the schools and programs that
participated in the randomized control trial of the Fingerspelling Our Way to Reading program during

the 2016-201/ school year and the continuation of the study during the 2017-2018 school year that
included the fingerspelling program and the reading comprehension program.




